Name:  Samet ÖZ

20503411
TE501 Spring 2010
Reflection Questions #6 (for week 9)
Dewey – Democracy and Education - Chapter 12 excerpts:

1) (para 1) What point does Dewey make in the 1st paragraph about the relationship between developing skills, acquiring information and fostering good habits of thinking (i.e. about how these activities are normally treated in schools, and how they should be treated)?
The parceling out of instruction among various ends such as acquisition of skill (in reading, spelling, writing, drawing, reciting); acquiring information (in history and geography), and training of thinking is a measure of the ineffective way in which we accomplish all three.
2) (para 3) In your own words, what does Dewey mean when he says “an actual empirical situation” should be “the initiating phase of thought”?  How does he suggest learning about a new topic should begin?  What does he say a student’s “first…contact with any new material” should be like?  What do you think he means by this?  Think of an example of how you might begin a lesson in your subject area in this way.   

Dewey means that thinking being with experience. So students should have experience and this nothing to do with teachers experience but it’s related to students experience mostly, so for this reason students should do something to gain this experience like an activity or working or playing to introduce them the situation like it’s in their life. for example if I teach them conversation class and I will try first make them groups and ask them to give their idea about the subject so as to make them to interfere with each other whether is negative or positive this will make them to gain experience about topic through each other’s idea so they will be finding their self in like in the situation 
3) (para 4-5) According to Dewey, what kind of a “situation” arouses thought?  “Learning naturally results” from what kind of educational methods?  What similarities and/or differences do you see between what Dewey suggests (in paragraph 5) about how teachers can design situations that arouse students’ thinking and Freire’s notion of “problem-posing” education (especially as described on the 5th page of our reading by Freire)?
Hence the first approach to any subject in school, if thought is to be aroused and not words acquired should be as unscholastic as possible. To realize what an experience, or empirical situation, means, we have to call to mind the sort of situation that presents itself outside of school; the sort of occupations that interest and engage activity in ordinary life.
4) (para 6-7) Using the criteria (i.e. the questions) suggested in this paragraph, give an example related to your field of a “genuine” problem and an example of a “simulated or mock” problem.  What does Dewey say it is about the way most classrooms are arranged and about the kinds of educational activities that usually occur in them that makes traditional education ineffective in helping students learn good habits of thinking?
Educational activities that usually occur in them that make traditional education ineffective in helping students learn good habits of thinking?
Genuine problem: As an example, thinking about your life or Do you think English poetry resemble Spanish poetry? Asking them to repeat facts.

Mock problem: it is simulated. For example, summarizing a novel is that you are not thinking.
5) (para 9)  What connection(s) can you see between the main point of this paragraph and Vygotsky’s “zone of proximal development?”  
There must be data at command to supply the considerations required in dealing with the specific difficulty which has presented itself.
6)  (para 11)   What is Dewey’s perspective on “knowledge”?  What does he suggest is the wrong way to view knowledge?  What connection(s), if any, do you see between this view of knowledge and Freire’s ideas about problem-posing education?
"Knowledge," in the sense of information, means the working capital, the indispensable resources, of further inquiry; of finding out, or learning, more things. Frequently it is treated as an end itself, and then the goal becomes to heap it up and display it when called for. On the other hand, it is quite open to question whether, if information actually functioned in experience through use in application to the student's own purposes, there would not be need of more varied resources in books, pictures, and talks than are usually at command.
7) (para 13-15) What does Dewey explain he means when he uses the words “thought” and “thinking?”  What connections do you see between this view of “thought” and the constructivist view of knowledge you read about last week? 
An idea from one person to another. When it is told, it is, to the one to whom it is told, another given fact, not an idea. The communication may stimulate the other person to realize the question for him and to think out a like idea, or it may smother his intellectual interest and suppress his dawning effort at thought.
8) (para 17) What does Dewey suggest is the only way that one can gain a sense of the “full meaning” and “reality” of any idea?  Try to think of an example from every-day experience that might support Dewey’s claim.
While the need of application of ideas gained in study is acknowledged by all the more successful methods of instruction, the exercises in application are sometimes treated as devices for fixing what has already been learned and for getting greater practical skill in its manipulation. These results are genuine and not to be despised. But practice in applying what has been gained in study ought primarily to have an intellectual quality. As we have already seen, thoughts just as thoughts are incomplete
9) (para 18) What does Dewey suggest is the problem with the way ideas are usually presented in schools?
However this may be, there can be no doubt that a peculiar artificiality attaches to much of what is learned in schools. It can hardly be said that many students consciously think of the subject matter as unreal; but it assuredly does not possess for them the kind of reality which the subject matter of their vital experiences possesses
10) (para 21) What does Dewey suggest “all educational institutions should be equipped” to do?  Think of a specific example of how you might do this while teaching high school students in your subject area. 
While it is desirable that all educational institutions should be equipped so as to give students an opportunity for acquiring and testing ideas and information in active pursuits typifying important social situations, it will, doubtless, be a long time before all of them are thus furnished.

Posner – Analyzing the Curriculum – Chapter 3:

11) Which of the 5 theoretical perspectives identified by Posner do you think is reflected most in Dewey’s views on curriculum?  What are the main differences between this perspective and the “Traditional” perspective?
1- Traditional (banking)

2- Experiential (Dewe)

3- Structure of disciplines

4- Behavioral 

5- Constructivist   
Perkins – Teaching for Understanding excerpts:

12) After reading the “What Is Understanding?”sub-section of this reading, summarize what Perkins means by “understanding” and “understanding performances?”  Give an example of an “understanding performance” you could have your students engage in to develop and test their understanding of an important concept in your field.
In brief, this performance perspective says that understanding a topic of study is a matter of being able to perform in a variety of thought-demanding ways with the topic, for instance to: explain, muster evidence, find examples, generalize, apply concepts, analogize, represent in a new way, and so on.
13) After reading the “How Can Students Learn With Understanding?” sub-section of this reading, summarize what Perkins says is the main difference between “taking in information with clarity” and “learning for understanding?”
It's all too easy to conceive of learning with understanding as a matter of taking in information with clarity. If only one listens carefully enough, then one understands. But this idea of understanding as a matter of clarity simply will not work. Recall the example of Newton's theory of motion; you may listen carefully to the teacher and understand in the limited sense of following what the teacher says as the teacher says it. But this does not mean that you really understand in the more genuine sense of appreciating these implications for situations the teacher did not talk about. Learning for understanding requires not just taking in what you hear, it requires thinking in a number of ways with what you heard-- practicing and debugging your thinking until you can make the right connections flexibly
14) After reading the “How Can We Teach For Understanding?” sub-section of this reading, explain and give practical examples to illustrate how you might use the 1st, 2nd, 5th and 6th teaching strategies that Perkins suggests in your classroom.
First, students think about topic that they given. For example I will give them reading about Globalization, so they will think about maybe subtopics of globalization like (global warming, technology, social…etc)

Secondly, teacher can evaluate students understanding by asking them to write an essay about topic which is Globalization, then teacher give some feedbacks to their essay, and also teacher could make peer feedback which teacher can ask students to give feedback to their friends’ essay.

Fifth, teacher can teach them how students could use some sources like internet or library to learn about globalization and subtopics of it through using internet or library.

Sixth, teaching for understanding. To develop students knowledge and habit. For example, student says a sentence in grammar and uses future tense so teacher should make connection and teach them grammatical rules of future tense. Also so as they can use future tense in their real life when they speak English. 
15) After reading the “What Should We Teach For Understanding?”, “What Is Generative Knowledge?” and “Tapping Teachers’ Wisdom” sub-sections of this reading, give an example of what could be “generative knowledge” for your future students related learning about your subject area.  Explain why you think this is an example of generative knowledge.
To teach social studies for understanding, one might teach about the roots of ethnic hatred instead of the French Revolution. Or one might teach the French Revolution through the lens of the roots of ethnic hatred. 
Posner – Analyzing the Curriculum – Chapter 4:

16) (pp. 71-80, 82-83) Explain how Posner defines the following terms and give an example of each.
Societal goal: Improving equality of opportunity, increasing America's competitive edge, fostering world peace, decreasing unemployment, reducing crime, and pro​tecting the environment are but a sample of goals that citizens might want to accomplish through their country's political, economic, and social institutions
Administrative Aim:  Increasing attendance and reducing the dropout rate" are administrative goals. We call them administrative goals to distinguish them from educational aims and goals.
Educational Aim:  Describe expected life outcomes based on some value schema either consciously or unconsciously chosen (Broudy, 1971, p.13). For example, the aim of developing a respect for people of different cultural backgrounds is based on the value of cultural diversity.
Educational Goal:  Described in terms of the characteristics that are supposed to result from learning over the years and across the subject matters of schooling. They do not in themselves express de​sired learnings, but instead describe the characteristics of the well-educated person. For example, a school or college may expect that its graduates develop the following characteristics as a result of its educational program:
Learning Objective:  Learning objectives are the intended educational consequences of particular courses or units of study. They may vary in specificity from objectives of single lessons, i.e., lesson objectives, to objectives of an entire course, i.e., course objectives.

Content:  

17) (pp. 78-79) Which of the “six major classes of cognitive objectives” that Benjamin Bloom and his colleagues identified (i.e. knowledge, comprehension, application, analysis, synthesis, evaluation) do you see reflected in the following example from a social studies lesson?
A social studies teacher asks her students if they think that the concept of “non-violence” might be useful to resolve a specific social problem in their community and then asks them in small groups to come up with detailed plans for the principle of non-violence might be applied to solve this problem. 

RQs #7
Johann Heinrich Pestalozzi:

1) According to Pestalozzi, what is the aim of education?  What do you think is meant by trying to balance the “three elements” of “hands, heart and head” in education?  Give an example of how education could involve all three of these aspects?  

The aim is to educate the whole child - intellectual education is only part of a wider plan. He looked to balance, or keep in equilibrium, three elements - hands, heart and head
Posner – Analyzing the Curriculum (pp. 123-125):

2) In your own words, what is your understanding of the term hegemony?
Hegemony is demonstrates controlling of one or a group by another that is a person who is oppressor tries to control the oppressed for its interest and tries to broaden its power over the oppressed.  
3) Explain what is meant by each of the following terms and how each can promote the domination of one group and the oppression of other groups in a society.

The Official Curriculum:  As an explicit expression of one group's (e.g., a school board's) educational intent for another group (e.g., pupils) objective become an effective and direct means for controlling people, or at least what they study. When the dominated group is not only wiser or old but also different social class and race that dominated group objectives may serve hegemonic role.
The Hidden Curriculum: Objectives may also act more indirectly by diverting attention from the hegemonic forces of the school as an institution. When different group of children segregated by the ability or geography in to socially, economically or racially homogeneous schools receive different hidden curricula preparing them for different positions in the official curriculum, criticism of the schools hidden curriculum maybe avoided that is not treating students in fair way
The Null Curriculum: Objectives may function hegemonically in other indirect ways. The curriculum implicitly legitimizes the content that the objectives embody, while it delegitimizes the null curriculum. It supports the status of those with power, influence and wealth in existing political, social and economic order. Thus the explicit and implicit curriculum serves to reduce peoples sense of political efficacy and increase their political acquiescence.

McLaren – Life in Schools – Chapter 5 (pp. 211-214):
4) (pp. 212-213) Consider the examples given on this page of how some teachers view and treat boys differently from girls.  How is this an example of a hidden curriculum?  How is this an example of hegemony?  

The hidden message is "Boys should be academically aggressive while girls should remain composed and passive." In addition, teachers are twice as likely to give male students detailed instruc​tions on how to do things for themselves.

 With female students, however, teachers are more likely to do the task for them instead. Not surprisingly, the boys are being taught independence and the girl’s dependency.
5) (p. 214) In your own words, explain what in critical pedagogy is meant by student empowerment.  How may this idea be related to Freire’s ideas about education for liberation?  As a high school teacher, how might you empower your students?

Posner – Analyzing the Curriculum (pp. 193-201):

6) (p. 193) what does Posner mean when he writes about the frame factors of a curriculum?

It is an acting as both reasons for and constraints on the process of curriculum implementation the curriculum analyst must be able to determine which of them the curriculum developers have anticipated and which they have ignored, so frame factor function as limitation or constraints on teaching and thus on curriculum implementation. It is a factor that helps to construct in schools. 
7) Considering what the school you eventually may teach in may realistically be like, in what ways do you imagine your ability to design and teach your own curriculum to your students might be limited by each of the following frame factors: 

Temporal Frames: My curriculum design would be trying to give the students all four skills of English as much as possible with providing them more time, so as students could practice all four skills at class in one lesson  

Physical Frames: while I teach them speaking and listening skill I will try to make an debating environment when they practice speaking and supply them tape recorder when they practice listening 

Political-Legal Frames:  I will try to focus on mandate curriculum but in broad way go deeper and put them in practice.
Organizational Frames: I will always try make students work in group as much as I can because through this way they can help each other to understand the topic I gave them.  

Personal Frames: I will always try to adapt myself on the student’s interest and make a connection between the topics I give them with their interests, also I will create the environment like me and students we are friends but not let them cross the line.  

Economic Frames:  we have to think always our economy before any change of curriculum, but also education very important than everything, so if curriculum changes may lead students to be better we should give priority to it
Cultural Frames: we have to create curriculum with taking values and beliefs into consideration, so as not to be any conflict with community and families.
